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Pupil Premium – Review of Impact 2024-2025 

Table 1 - Headline Data 2024-2025  

Measure 

BCA 

Results 

2019 

BCA 

Results 

2022 

BCA 

Results 

2023 

BCA 

Results 

2024 

Y11 PG 

(DP2) 

Results 

Mar '25 

BCA 

Results 

2025 

P8 0.2 0.18 0.2 0.16 N/A N/A 

Attainment 8 43.89 49.75 45.88 45.71 46.66 45.83 

% 3 x (9 - 7) 16.28 28.00 16.57 21.76 20.34 19.21 

9 – 4 En/Ma 52.00 70.00 67.00 59.00 61.58 57.00 

9 - 5 En/Ma 32.00 47.00 38.00 38.00 43.50 38.42 

9 – 7 En  19.38 33.91 14.37 21.76 24.29 24 

9 - 5 En 59.69 68.97 58.05 54.71 58.19 61.02 

9 - 4 En 75.97 83.33 76.44 72.35 76.27 72 

APS En 4.74 5.29 4.62 4.79 4.86 4.92 

9 – 7 Ma 10.85 16.09 12.64 14.12 16.95 12.43 

9 - 5 Ma 34.88 51.72 44.25 45.29 49.15 42 

9 – 4 Ma 55.81 72.41 70.69 67.65 66.1 62 

APS Ma 3.93 4.58 4.30 4.38 4.38 4.16 

2 GCSE Science 52.71 69.14 64.74 66.67 64.41 70.00 

Ebacc 4+ 19.38 39.43 34.29 35.88 41.24 30 

Ebacc 5+ 13.95 29.71 18.86 20.00 25.42 16.38 
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Table 2 - Disadvantaged key performance indicators 

  2023 2024 2025 

Attainment 8 43.3 37.4 40.9 

Basics 4+ disadvantaged 60.29% 43.86% 44.78 

Basics 5+ disadvantaged 33.82% 21.05% 31.34 

3 x 7-9 Disadvantaged 13.24% 12.28% 14.93% 

 

In 2025, disadvantaged students demonstrated encouraging improvements across multiple performance 

indicators, marking a positive shift from the previous year. The percentage of students achieving Basics 

5+ rose significantly to 31.34%, recovering strongly from 21.05% in 2024. Similarly, the proportion of 

disadvantaged students attaining three grades at 7-9 increased to 14.93%—the highest level across the 

three-year period—reflecting gains at the top end of achievement. 

Table 3 - Attendance Data 2024-2025 

All Female Male FSM6 Non-FSM 6 PA (YTD) 

90.8% 90% 91.7% 86.7% 94.1% 23.9% 

 

Table 4 – FSM Attendance 2024-2025 

 All 7 8 9 10 11 

School 86.7% 92.1% 87.1% 86.8% 82.3% 82.3% 

FFT. Nat. 86.2% 89.8% 87.0% 85.2% 84.2% 83.5% 
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The data highlights several positive aspects of attendance among FSM students for the academic year 
2024-2025: 

• The overall FSM attendance was at 86.7%, which is slightly above the national average (FFT Nat.) 
for FSM students at 86.2%. 

• Year 7 FSM students have a strong attendance of 92.1%, significantly outperforming the national 
average of 89.8% for that year group. 

• FSM attendance in Years 8 and 9 is also above national benchmarks, with Year 8 at 87.1% (vs. 
87.0%) and Year 9 at 86.8% (vs. 85.2%). 

These figures demonstrate strong engagement from FSM students, especially in Key Stage 3, indicating 
effective support strategies for attendance.  

 

Table 5 – NGRT screening baseline data  

Baseline NGRT data – September of Year 7 (2024-2025) 

 Yr 7 Yr 8 Yr 9 Yr 10 

Below 85 33 19% 25 14% 29 16% 35 20% 

86- 100 47 27% 39 21% 35 19% 34 20% 

101 - 110 36 21% 53 29% 54 30% 38 22% 

111 and 
above 

58 34% 58 31% 45 25% 41 24% 

No year 7 
autumn 
data 

0 0% 9 5% 18 10% 24 14% 

Total 173  184*  181*  172*  
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Table 6 – Lexonik Advance Reading Intervention data (2024-2025) 

 

 

Impact of PP spend 2024-2025 

 

Activity  Impact  

Additional staffing in  
English/Science/Maths to 
deliver small group tuition 
alongside curriculum lessons  

  

Results in 2025 show the positive impact of overstaffing in core 
areas and providing tuition at key points of year 11 has supported 
an improved performance this academic year in GCSE 2 x Science 
and English Language including those who are disadvantaged – 
see table 1 

 

At BASICS grade 4+ and 5+ there has been a significant 
improvement from the performance of disadvantaged students in 
comparison to 2024. – see table 2 

 

 KS3 – students Year 7 - students Year 8 - students Year 9 - students 

 
Total 
numb

er 

RA 
gain 

SS 
gain 

Total 
number 

RA 
gain 

SS 
gain 

Total 
number 

RA 
gain 

SS 
gain 

Total 
number 

RA 
gain 

SS 
gain 

SEN 39 29 11 14 28 11 10 30 12 15 30 12 

PP 49 32 11 18 30 11 18 29 10 13 36 13 

M 63 30 11 22 24 9 16 36 11 25 31 13 

F 53 37 14 19 37 13 16 32 12 18 40 16 

EAL 17 31 11 9 31 13 12 27 7 6 32 10 

ALL 116 33 12 41 30 11 32 34 12 43 35 14 
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Implement White Rose 
Maths at KS3 to ensure 
consistency of pedagogy 
and that all pupils are GCSE 
ready in Maths  

White Rose maths was implemented across Year 7 and Year 8 last 
academic year. The purpose was to ensure greater consistency 
across schools in TCAT but also across individual departments. 
Over the last academic year, PP funds were spent on the White 
Rose Maths website which is critical to accessing schemes of 
learning and online resources. Without this, the successful 
implementation of WRM would not have been possible. Funding 
was also spent (in combination with maths) on the purchasing of 
WRM textbooks in Year 8. This was again critical to the successful 
implementation of WRM. Without these textbooks, staff would 
have struggled to resource many of the lessons which are very 
bespoke to WRM. Over the last two years, BCA has been inspected 
multiple times by the TCAT lead for maths, looking specifically at 
the implementation of WRM. On all occasions the implementation 
was deemed to be strong. 
  
 

Teacher CPD focus: 
Oracy/Teacher Talk  

This year’s emphasis on classroom talk and oracy has had a 
tangible impact across curriculum areas, with structured speaking 
tasks now embedded into everyday teaching practice. Feedback 
recorded on Steplab highlights improved student engagement 
and articulation, as well as greater confidence when using subject 
specific vocabulary. Sixteen teachers selected oracy as the focus 
of their Independent Enquiry projects, using their findings to 
shape coaching conversations and drive development across 
departments. 
 

Embed quality first teaching 
through CPD/Independent 
teacher practice - rooting 
our strategies in the 
classroom in evidence - to 
ensure the best outcomes 
for all students  

BCA’s CPD programme is underpinned by robust educational 
research, drawing on evidence from the Education Endowment 
Foundation (EEF) and Voice 21 to ensure high-impact professional 
development. This year, the focus has centred on three key 
priorities: independent practice, consistency of classroom 
conditions, and the development of classroom talk. These strands 
are supported through a peer coaching model rooted in 
instructional coaching, enabling staff to refine their practice 
collaboratively.  
 
Steplab has been embedded as both a monitoring tool and a 
feedback mechanism, ensuring CPD strategies are effectively 
implemented and sustained. Additionally, staff undertake 
independent enquiry projects aligned with these priorities, which 
directly inform coaching partnerships and contribute to a culture 
of reflective, evidence-informed teaching. The alignment between 
staff development and classroom practice is designed to drive 
measurable improvements in student outcomes and this has 
impacted positively on GCSE outcomes most notably in science, 
English and history. 
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Provide a suite of Reading 
Intervention programmes at 
KS3 and 4 to support 
language development and 
literacy 

 

 

  

As part of the academy’s commitment to reducing gaps in reading, 
a timetabled reading curriculum is in place across KS3 with a 
reading programme during tutor time across years 7-11 and 
Lexonik Leap and advance as the main intervention strategy to 
support students with a SAS NGRT score below 100. 
 
In the academic year, 2024-2025, the average gains for Lexonik 
Advance continue to be very good – they indicate consistent 
progress across those students who participate -averaging gains 
of 33 months in their reading age, this is significantly above the 
national average Lexonik gains of 27 months, highlighting the 
positive impact of the intervention – see table 6. 
 
PP: these students are above the national average gains – 
particularly in year 9 where the average gains were 9 months 
above the national Lexonik average. On the whole PP students 
improved in-line with their peers – see table 6. 
 

  

 

Activity  Impact  

Year 11 GCSE Tuition  
Programme (including 
remote revision support  
sessions) in English,  
maths and Science  

  

  

Additional tuition in English, maths and science is provided for 
students who are working below a grade 4. This takes place during 
the school day, remotely and in after school sessions to ensure 
learners are given every opportunity to secure standard passes for 
their next destination. This helped to ensure that all students on 
roll at the school sat at least 2 GCSEs in English and maths and for 
those on the alternative provision pathway, all 9 students sat 5 
GCSEs across the core subjects and functional skills level 1 and for 
some, 2 in English and maths. 

 

NGRT screening/YARC  The school uses NGRT screening 3 times across KS3 to inform the 
process for identification of need – see table 5 
Current Progression Data 2024/2025: 
Year 9: 184 results 
92% have made expected or better than expected progress in 
reading since year 7 or scored higher than 105 on their yr 8 NGRT. 
This means 8% are in our target group (15 students) for further 

investigation/target for intervention. 

Year 10: 181 results 
83% have made expected or better than expected progress in 
reading since year 7 or scored higher than 105 on their yr 9 -
summer 2025 NGRT) 
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This means 17% are in our target group (30 students) for further 

investigation/target for intervention. 

Year 11: 172 results 
Following further interrogation of the data collected at the end of 
yr 9 and retesting of 18 students using NGRT in year 10: 
94% have made expected or better than expected progress in 
reading since year 7 or scored higher than 105 on their yr 9 NGRT 
– summer 2024 or retest in yr 10 - summer). This means 6% are in 
our target group (10 students) for further investigation/target for 
intervention. 
 

KS3 Literacy Lexonik  
Programme of literacy 

intervention for  
students who are below 85 on 

SAS  

  

  

See table 6 for overview of impact for 2024-2025 

Deliver subject specific 
interventions at 

breakfast/after school 

EBACC subject leads run breakfast booster sessions each morning 
to support key students who are often unable to attend after 
school sessions. These are targeted at grade 4+ and grade 7+. 
Notable impact from these was seen in results at grade 7-9 in 
History and English Language this year and grade 4+ in science and 
English language. 
 
A compulsory after school science session for all students was in 
place last year to support knowledge recall across the 3 disciplines. 
This was well attended (80%+) and helped to support the school’s 
strongest set of results at grade 4+ in 2025. 

Provide Holiday/Saturday 
revision sessions across all 
GCSE subjects with a focus 

on metacognition 

Funding Saturday classes to support exam performance in Art, 
textiles, maths, science and English led to strong outcomes 
particularly in Art, Science and English with all 3 in line or exceeding 
the national average at grade 4+. 

Academic mentor to support 
key students to  

meet once a week to 
support with  

revision/self-regulation, post 
16  

choices/aspirations  

15 disadvantaged students in year 11 were assigned a school based 
academic mentor to support with exam readiness, attendance and 
overall wellbeing for a period of 6 months. 10 of these students 
secured at least 5 GCSEs at grade 4+ including EM 
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Activity  Impact 

Attendance Manager to 
make first day absence calls 
prioritising PP students  

First-day absence calls demonstrate the school’s commitment to 
attendance and student welfare, encouraging accountability from 
both students and parents. Home visits build stronger 
relationships with families, especially those who may be harder to 
reach, helping to break down barriers to communication. This has 
helped to strengthen the attendance of FSM students as outlined 
in the table on page 2.   

 

VP with responsibility for 
attendance to ensure daily 
and weekly attendance  
data is shared with  
SLT/PLs  

By taking a data-driven and proactive approach, the Vice Principal 
this year has identified trends, identified at-risk groups, and 
implemented tailored interventions such as first-day absence calls, 
attendance panels, and mentoring programmes. Through clear 
communication of expectations and consistent follow-up, a culture 
of high attendance across the school now exists. Working closely 
with pastoral teams, teaching staff, and external agencies, the Vice 
Principal had ensured a cohesive and coordinated response to 
attendance challenges, and this is reflected in the FSM attendance 
data in table 4. 

Mental health is at the core 
of the PD/PSHE curriculum 
planning and lessons for the 
academic year  

Placing mental health at the core of the PD/PSHE curriculum 
planning and lessons has had a positive impact on the well-being 
and development of students. By embedding mental health 
education throughout the academic year, the school has created a 
supportive environment where students feel safe to discuss their 
emotions, seek help, and build resilience. This proactive approach 
helps to normalise conversations around mental health, reduce 
stigma, and equip students with the tools to manage stress, 
anxiety, and other challenges.  

 

Deploy PSAs to support 
behaviour, attendance and 
SEMH and work with 
students on a 11/small group 
basis where necessary  

 

The school has a designated year 11 PSA to support students with 
the demands of year 11 and oversee the KS4 support centre where 
those who struggle with SEMH and attendance are able to access 
tuition, private study and post 16 guidance. This support ensured 
that all students on roll at BCA last year were able to sit at least 2 
GCSEs in English and Maths with many sitting 8 and securing pass 
grades in all. 
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Implement a parent 
communication strategy to 
include: 
 
1.weekly text messages to 
year 11 parents 
2. Praise letters  
3. Absence first day calls 
4.home visits  
5. parental support evenings 
(GCSES, attendance, reading, 
NEET) 

Implementing a comprehensive parent communication strategy that 
includes weekly text messages to Year 11 parents, praise letters, 
first-day absence calls, home visits, and parental support has 
impacted positive on academic outcomes and the attendance of our 
disadvantaged cohort. Regular text updates keep parents informed 
and engaged with their child’s progress, while praise letters help to 
reinforce positive behaviour and achievements, fostering a culture 
of recognition and motivation. Finally, support evenings offer 
parents valuable insights and guidance on how to assist their 
children academically and emotionally, ultimately promoting a 
stronger home-school partnership that contributes to improved 
student performance and well-being. The attendance to these 
events has built year on year with our highest engagement in 2024-
2025 as outlined below: 
Year 11 GCSE Information Evening – 74% 
Year 7 parent evening – 76% 
Year 8 parent evening – 73% 
Year 9 parent evening – 75% 
Year 10 parent evening – 76% 
Year 11 parent evening – 77% 

Ensure all identified 
disadvantaged students with 
poor attendance a pastoral 
support link 

As part of the attendance strategy, accountability cohorts in each 
group are set up for students who have an attendance between 80-
90% and those which are disadvantaged are priorities. These 
cohorts are monitored closely by form tutors and where needed, a 
PSA is used as a mentor to support the student and family with 
improving attendance. This has helped to support the FSM 
attendance figures outlined in table 4. 

Ensure there is a mental 
health lead within school 
who will liaise with external  
agencies including CAMHS, 
Kooth and MASH to support 
vulnerable pupils and families  

BCA has a graduated response to supporting positive mental health 
with the VP trained as the mental health lead. Staff are trained on 
this system of support throughout the year. Strateiges to support 
positive mental health are at the core of the PD/PSHE spiral 
curriculum. The pastoral team feed into this reactive curriculum 
sharing areas of concern reported with the Lead teacher for PSHE. 
This response is starting to impact positively on the attendance of 
those most vulnerable.   

Offer outdoor adventure 
programmes/enrichment to 
all students 

1. CCF 
2. D of E 
3. Oxplore 

As part of the school’s enrichment programme, a successful CCF 
cadet programme runs weekly for students who are keen to 
develop their understanding of pursuing a career in the army. This 
is open to all students across year 7-11 (30% of which are PP 
students) and funding is used to support the purchasing of kit and 
residential visits. Last year the students were invited to take part in 
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4. Boston/New York 

 

the Welsh Guards Bangor parade alongside regular service mean 
and women.  
 
The planning and funding for a STEM trip took place in 2024-2025 
for a trip scheduled for September 2025 with 43 students (30% PP) 
being given the opportunity to visit Boston/New York which is 
designed to raise aspirations and broaden understanding of 
academic and career pathways. The itinerary will include visits to 
Harvard University and the Massachusetts Institute of Technology 
(MIT), providing direct exposure to world-leading research 
environments and higher education opportunities. 
 
The school also ran a successful D of E expedition for year 9 and 10 
students (25% PP) who completed their bronze award.  
 

To ensure all PP students are 
prioritised for an early careers 
1-1 meeting in Year 11 

All PP students receive bespoke careers meetings, along with those 
who have been identified as being at risk of NEET. From the 2025 
cohort, all students (including the PP students) secured an offer at 
college or training. 
Currently (still waiting for the final data following college 
enrolment) the PP destination data is: 

 
 

Catch 22 2 

Priestley College 27 

Warrington Vale Royal 28 

Cronton Sixth Form College  6 

Hopwood Hall College 1 

Trafford College 1 

To develop a comprehensive 
careers strategy in line with 
Gatsby principles  

Our careers programme is designed to align with the Gatsby 
Benchmarks. Through tailored careers talks, careers meetings from 
Careers Connect, and subject-specific trips, we ensure students 
receive meaningful, personalised support that reflects their 
aspirations and academic pathways. 
 
Trips and careers talks 2024-2025: 
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Keele University trip 32% PP 

Derby University trip 24%PP 

Manchester City sports careers 
trip 

39% PP 

Priestley College T-Levels 
event 

16% PP 

Royal Navy talk 52% PP 

Code Nation talk 41% PP 

Steven Gerrard association 
careers talk  

45% PP 

Psychology talk 13% PP  

Logistics and management talk  58% PP 

Digital Literacy talk 32% PP 

Fire and rescue talk 28% PP 

3D60 talk 12% PP 

Personal training career talk  15% PP 

Business leadership talk  55% PP 

Cyber security talk 22% PP 

Learning through sport and 
business talk  

43% PP 

Higher Horizons university 
ready programme 

18% PP 

Green Expo conference 13% PP  

‘Strong girls club’ programme  24% PP 

Cronton theatre trip  34% PP 

Chester Zoo conservation trip  10% PP 

Chester University trip 14% PP 

National theatre trip  22% PP 

Warrington Vale open day 100% of Y10 
students  

Priestley College Learning Expo  14% PP 

Careers fair 100% of BCA 
students 

Mock interviews 100% of BCA 
students  

McDonalds work experience 100% PP (2 
students) 

To improve the attendance at 
enrichment sessions and buy 
in to wider opportunities to 
promote an interest in 
learning 

The school offers a comprehensive enrichment programme with a 
wide range of clubs, sporting teams and performing arts events to 
ensure all students are catered for. All students are expected to 
attend at least one enrichment each week to help develop their 
skills outside of the classroom and embrace a variety of 
opportunities to help develop their confidence and sense of 
belonging at BCA. 
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